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IDENTIFIERS *Vulpe Performance Analysis System 
ABSTRACT 

The booklet describes the Vulpe* Performance Analysis 
System (VPAS), a measure of a child's progress in developmental 
activities which provides a link to instructional programming. In the 
assessment stage the child's performance is scored according to how 
much and what type of assistance is required to perform the task. The 
scale ranges from no interest or attention to the task through 
requiring some physical or verbal assistance to the ability to 
transfer the skill to new situations. Sample scoring sheets for both 
individuals and group recordkeeping are provided. In the translation 
phase the assessment information is analyzed to identify the method 
by which the child learns most effectively and the skills which the 
child is ready to master. This information is shared with the parents 
and incorporated into the individualized education program (lEP). The 
final step iB utilization of the VPAS, with instruction geared toward 
the meeting of weekly objectives. The VPAS scoring system can be used 
with many disciplines and other assessment instruments. (DB) 
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PLEASE NOTE: The system outlined in this paper is used by the Hampton University 
Mainstreaming Model, Hampton, Virginia. Along with theory, one specific skill is 
highlighted and representative sample forms used by the model are included to pro- 
vide a concrete example of how the system is utilized from assessment through 
programming. 
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This booklet was produced and distributed by the Hampton University Mainstreaming 
Outreach Project pursuant to a grant, G008530165, funded under the Handicapped 
Children's Early Education Program, U.S. Department of Education. 



Tlie Vulpe' Performance Analysis System (V.P.A.S.) is one 
which measures a child's procfress in developmental activities and 
on specific tasks and directly establishes a link to programming*. 
It provides a more exacts comprehensive^ uniform ^ and objective 
means of: 

1. assessing a child's performance 

2. exploring teaching techniques with which the child learns 
most readily 

3. scoring the assessment results 

4. applying these results to an individualized program 

5. recording progress in developmental activities and on tasks 

In other words, the V.P.A.S. enables personnel to ASSESS,. 
TRANSLATE,, and UTILIZE child performance information for 
successful programming. 
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ASSESS 

The V.P.A.S. contrasts with others which measure whether a 
child can or cannot do a task. Yes/no dichotomies give meager 
descriptive information, insufficient for understanding current 
performance or making program planning decisions. The V.P.A.S. 
analyzes the tasks the child is asked to do and looks at factors 
which may influence how the child does the task. Modif icatlon(s) 
can encourage performance. Differences occur in the estimate of a 
child's potential when meaningful alterations are made in the 
conditions of performance. 

The assessment process using the V.P.A.S. is very different 
from most other assessments- If the child cannot do an activity 
or a task as directed, the examiner systemlcally adjusts the 
environment, the activity, the media, or the presentation of the 
activity to encourage performance. The child's performance Is 
rated on a one (1) through seven (7) scoring systeuv ./^cording to 
the following criteria: 

1. No — No apparent Interest or evidence of motivation for 

participation in task. Inappropriate state, unable to he alert 
or attend. 
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2. Attention -- Any defineU^le indication of attention to any part 
of the activityr but no active participation due to 
insufficient attention or physical incapacity: 

(a) intermittant occasional fleeting attention to parts of 

activity or orientating response with no maintained 
attention. 

(b) focused sustained interest^ appropriate span. 

3. Physical Assistance s-Child^ s active participation in activity 
when environment r presentation r or task is modified to any 
degree: 

<a) physical support — physical contact is needed for the child 
to: gain and maintain normal muscle tone; achieve 
appropriate position to prepare for movement; maintain the 
position; perform movements in a normal pattern; support 
other body parts; move into and out of position. 

(b) physical contact wit h child--tQUchinQr child for purpose of 
improving response, e.g., for purpose of directing 
attention; passive movement to give child feeling of 
desired movement or response; guiding or stablizing body 

\ parts. 

(c) ^ physlcal contact with medla --touching media in order to 

attract the child's attention to media through gesture r 
sound or movement; demonstration of use of media to 
Instigate cognitive strategy; holding or guiding equipment 
as child attempts the task to facilitate motor control. 
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(d) modification of the environment — any manipulation of the 
environment which changes the child's ability to perform^ 
e.g.^ structuring by removing extraneous stimuli^ changing 
spatial characteristics^ changing locale. 

(e) mod ification of media — any adaptation of media which 
changes ability to perform, e.g.^ increased volume of 
sound r increased size of visual materials, changing visual 
plane r decreased complexity or simplification of the 
stimuli r altered size or texture of the manipulative 
materials, adapted equipment. 

4- Social Emotional A ssistances-Child's active participation 

in the activity when social or emotional aspects of tasks are 
modified to any degree: 

(a) modification of the relationship — any change in the manner 
of relating to the child which changes ability to performer 
e.g., increasing reassurance, minimizing frustration, 
being quiet, calm, and extremely organized in approach, or 
tolerating inappropriate behavior for a specific reason. 
change of personnel — using parent, familiar or preferred 
person as examiner /teacher/ therapist to increase child's 
comfort level, enlist participation etc. 
5. Verbal Assistance — Child's response changes with increased 
verbal cues, repetition of instructions or alternation of 
language patterns. 

G 
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(a) verbal cues ^-usingr verbalizations such as child's namer 
'*lookr*' "watchr" reminders to monitor or organize approach 
to or to complete task. 

(b) modification of verbalization (syntax) — use of short 
frequent one or two word directions r simplification of 
language pattern* 

(c) modlf ication of verba lization ( semantics )'-'-repetition of 

original verbal instructions or questionr cuing to whole 
language sequence or changing emphasis. 

(d) verbal feedback positive - — provision of one or two short 
words of praise at each appropriate step of the activity. 

(e) verbal feedback negative — indicating incomplete or 
incorrect response which assists child to match a 
standard r attend to relevant dimensions r etc. 

6» Independ ent In Fa miliar Situations — Succeeds or performs with 
no assistance within familiar surroundings or with familiar 
media. 

7. Transfer — Ability to perform tasks demanding equal skill in 
different forms and contexts: 

(a) e nvironment — able to complete task successfully regardless 
of the milieu, 

(b) media — able to perform using unfamiliar media requiring 
same concepts or at the same developmental level. 
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Form #1 is a sample skill sheet page from the Vulpe' 
Assessment Battery. These sheets provide: 

1. age levels used as guidelines for where a skill might be 
expected to develop and for sequencing activities from simple 
to complex 

2. activities or skills to be iissessed 

3. adminstration procedures and criteria? suggested materials 

4. scoring box and key 

5. comment box 

The scoring may be a color coded so that skill sheets can be 
used for re-assessment. 

Form #2 is a sample of an age level composite of skills (2 
1/2 - 3 1/2 yrs.). Use of this form eliminates the bulk of the 
skill sheets during assessments though scores are ultimately 
transferred to the skill sheets. Group assessment Is also 
possible using form #3. 
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S PERFORMANCEANALYSIS/OEVELOPMENTALASSESSMENT 
0.«:..Sep.UyXLW^....llS3.. .. SCALESCOfi E 

, Binhd«.;,ll:.J.O-l^ 

OewlopmwiilAfii: .f.IHE MTOR 

*••»•♦ »••.... 




i-3k yr. 



HANDS 

AM) 

EYES 



123. Heleaie tnd pUcIng; 
Building tower. 



EquipmeniKi 
Dirtciioni 




124. Brldse-bulldlng 
with blocks. 

Sp-20 



Sht one-Inch blockj: Encourage 
e child tobulldahlsh tower. 

« le«t eight blocki will be used 

«wce»rully. 




12$, Controlled releiie 
of, many 
uiall objsctj. 



126. Cutting with 
sclssori. 

13. 



24-Ji/f. 12?. Controlled uji 
of pencil. 

W 32,52,SJ,90. 
AND 

gygj ri28. Tricing crosj? 
1,46. 
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X one-lnch block*: Place two 

ock, on table and pi«e a third 
to one a bridge. Encourage the 

with the 

r«Mlning blocks. 



^ b^t le, cereal (eg., Fruit 
oopJ).' Encourage the child to put 

"real Into bottle. Several 
;;>;;}; wIlUe released con.ec. 

f I 

Nl jclssors, paper: Encourage the 
I d to cut paper. The child J 
y your assistance l„ holding t e 
»^ that both kM, can be 
to hold the scissor,. 

Pencil and paper: Observe the child 
S ;jP;;clj independently.';:'' 

.'I"" In desired wnner. 

J;;yon, paper: H,ke a cross on 
PJper and encourage the child to 



n H T ii S 2 

mtn 

12 3 4 5 6 7 




' HUH HI 

•wnndfiluioflihipio: 
BiticSinMUFtiflciiofli 
OrflMimionilhhiviori 
CoflfiiihiPfociuii* 

^cilicConcipu 
Auditory iiAgui^ 



InUgfiiion 
FNdUck 
AuimilitiOA 
Output 



B.X 

Child '0 Name 


Sept. 


Nov. 


Jan. 


Mar. 


Yrs'.Eod 


u-30-n ,5-10, 

Chiic'a Sirchdr.te & Age (yrs.JCnos.; 
Teacher A;je Group >^ (Year} 












Groas Motor 


Ufll Ir nr> a lino IH^ 


K 

..mf 
























n 

I — — 










Ufll It itn 0^211 a 1 ^Aima^i ncr {"OAf* 
























AUIl WXun dOUXU poUUCLll 


L 














































nop xoKwroLO uxmisa 












Use 8vinj{ h maintain balance 












Cl7.mb over obatacles 


3 










Walk 4' on walking board alternating 


3 
























— »jt 
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nop *T w uxiucB 


W 










Olvi>K wVtst fcOpts Out: Vi>UAe 


— Ch^ ■ ■ - 












fir 










Drop kick 












Walk 8* DO walking board 












Fine Motor 












^on^ v"/> 1 1 If 41 A o ^ n An^ \ 1 




























1 












3 










ocri>ng ouuixx ucctuo 












Uae hsnaner 












Put 10 sellets in bottle in \9 aecond^j 












Fold paper in half 


5 i 









er|c 1 i 



tAv<>. S. 




Grorft Kotor 
• " 
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Valk on a line 10* 


































Valk on tip-toe 10' 


































Valk up & down stairs, no rail 


































Valk up stairs al terns ting feet 


































Walk dovn stairs alternating feet 


































Hun vith adult pattern 


































Jump over 2" heisht 


































Jump forward 14*-W 


































Jump forward 24"-34" 


































Hop forward two times 


































Use svins & tnaintain balance 


































Climb over obstacles 


































Walk 4» on walking board alternating feet 


































Balance on each foot two seconds 


































Walk backwards on line 10' 


































Walk over low obstacles 


































RunnipLg.i>road .jtmp 2* 


































Hop forward 4-6 times 


































Skip over rope one time 


































Throw overhead with direction 


































Drop kick 
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Walk 8' on walking board 


































Fine Motor 


































Controlled use' of pencil 



































Trace a cross 



Trace a square 



Build a tower of nine blocks 



Cut straight lint 



Strin;^ small beads 



Use hammer 



Put 10 pellets in "bottle in 10 seconds 



Fold paper in half 



Fold paper on diagonal 



EKLC 



- 7 - 



TRANSLATE 

Once the assessment process is completed, the information is 
translated: 

1. Basals and ceilings are established for each developmental 
area to determine the age range in which the child is 
functioning within each area. 

2. "Information processing" analysis establishes by what method 
the child appears to be learning most effectively (through 
visual, auditory, or tactile/physical cues). 

3. The skills which the child demonstrates a readiness to learn 
or master are determined (those on which he/she scored a 
3,4,5, or 6 using the V.P.A.S. Scale). 

This information is shared with the parents at the I.E. P. meeting. 
They have an opportunity to actively participate in programming 
decisions by choosing a given number of skills to be written into 
the I.E.?. as objectives. 

Form #4 is a sample used to list the determined "readiness 
skills" from which the parents make selections. 

Selected skills are written behaviorally into the I.E. P. as 
objectives. Additionally, special education procedures are 
outlined based on the child's learning mode(s) and processing 
capabilities (Form 5). 

IJ 
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Form 4 



Pape 2 of 5 pagea 



D evelopmentgl Fonctionlnfis 
BdSlc senses & functions 



Gross ttoto y 124-1 upp over a line 138-jiiinp up with both feet 148-run, avoiding obs tacl 
ISO-lump frog small height 157-^alk on line 10 feet lS9^alk up and dovn stairs 



T^lthout holdln<^ on leOM^alk upstalyg alternating feet 169«^alk part way on yalkin g 
board alternating feet 170-balance on each foot two seconds IZo-throv a hall so 

it can be caught 

Fine moto r 119-hold cr ayons in fingers 120-trace a dlamondj^ZS-trace a cross 




129-trace a square I30*build tower 9 blocks 143-imltate dr awing a cross lAS'-draw a 
man with head and one body part lA7-color with direction 152-cut out a circle 
I65^trace inside triangular or diamond shaped path 

Language: Receptiv e 49-identify pictures of clothing ICegs SO-understa nd functions 
of connnon objects S2-follow 2-*3 step related conuna nds Sl-understand 5 prepositions 
64-identlfy parts of objects 67*understand "oncsome- all" 71-follow connnand involving 
2 objects 76-under9tand interrogatives 77^underqtand neg atives 81- understand words 
describing feelings 

Language: Expressiv e 9A^repeat 4 words 100-tell a story/shars ideas 105-cell own 
sex 109"'U9e action verbs Ill-relat e experiences in simple sentences 119^repeat 3 
numbers 121-ldentlfy objects by function 122-'verballzatlon of physical needs 



I25~tell a story about a picture 131-name 4 colors 



Cognitive Procesaess & Specific Concepts 

Object concep t 12-understand names; of obj ects 14--ldentlfy parts of objects 16-joln 
parts to make whole 17-classify objects 



Body concept I2-add missing hea d and leg to doll 13-narae six body parts 16-refer 
to self as "1" 22-drav a partial man 23-complete gi rl puzzle 24-add 3 parts to 
incomplete drawing of man 27-add 7 parts to Incomplete drawing of man 



Color concept 6-name 5 colors 8*name 8 colors 9-grading shades of colors 



IIIHH 
ClilM: 



IV. , S»TliRH INSTRUCTIONAL OBJECTIVES, l.E.P. 



Heaflurcwfiii Pjocpdum J or^i(irt;]f nn^flbjec tlvoa 
All objot lives will I'*" moasured Jally using 
lli«? criU'ilon establlahed in llie objective 
ami tlif Viiipe Perfornifince AnalyiU ,Stfilaj 
bally recoidf! vill he kept in llic chiW'a 
Imlivldual notplumk, 



Annual Goal: ^° ^"P"'*^ '^^^ of 



Jevplopipgnt; flniifigBed. 



Pe 



fomancp Analya is Scale; Child doii vlth 



■■,1.. 



not dn, inattentive 
not do, attentive 
physical aaalstance 
social /emotional aseifltance 
< verbal aaslfltance 
BometlnieB does^ no help 
alwaya doesi no help 



Short-term Objectives 



Fine Motor ; 

1. Upon requestiBJ. will trace a 
cross vlth less than 1/8 inch 
deviations, 902 of trials. 



Special Education Procedurei 



Date 

Instruction 
Begun 



Date 
Objective 
Achieved 



Dae modeling and physical asslatance 
(use pathways and wide lines 
as visual cues); fade physical aasiat' 
ance, move to verbal assistance. 
Degln vlth horiiontal and vertical 
lines; move to croases. 



? 

3 

in 
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UTILIZE 

Determining a child's learning raode(3) and processing 
capabllltlas through the use of the V.P.A.S. establishes the most 
appropriate teaching techniques to begin programming. For 
example. If a child seems to be having difficulty processing 
auditory information, increases can be made in visual input, 
utilization of concrete manipulatives , repetition of auditory 
input, etc. 

Use of the V.P.A.S. scale In rating learning performance also 
provides a consistent scale for which other disciplines (speech 
and language therapists, physical therapists, etc.) can make use 
of this information. 

Additionally, the scale provides a means of evaluating 
program effectiveness. Regular assessment and recording of 
performance documents whether or not a child is learning. If not, 
appropriate changes are indicated. 

Decisions are made at regular team planning meetings 
concerning how to incorporate work on I.E.P. objectives, which 
have been task analyzed, into the teacher's daily schedule of 
activities over a weeks's period of time (Form 6). The child's 
performance is recorded dally. A copy of the weekly objectives is 
sent to the parent so that carry over of practice can occur in the 
home. 
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Daily Schedula - Spencat 



1, not do, uxuattentlv* 

2, cot do, atteotiv* 

4. «ocia/«>tioxi«l Mglaeanc* 

5. v«tb«l MslatMC* 

6. .oMtlaM do««, no belp 

7. slimya do«. no mIp 



Recorder 


Score . ^ 






5 


8:00 


\ 


3 

T 


10:00 


I 






AS. ' 


5 
1 


10:30 
10:40 

11:15 


I 


3 
1 
1 


12:00 
1:00 






2:13 




n 


2;50 




Circle iJJ«! 
g^"-*! groups: 

Suggeutod Bcturrloc M«ui8b«-ot x.cmiique- V^tvc, 
specific Behavior ro note. tl« and/o. count £re<iuency- 
Souod,. vord., .entauce. (not. i£ pronoundaclon 1. corract)- 

Notes. ObsTvatlona, Co«a?^a- —ACS^ >N>\«tX 0- ^^"^ ^6**. Vtf CW>|OV> 

SeS itteot To^SntoToo^^o. Cnnad*' 
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Finally, the week's data is compiled and analyzed at the 
following- planning- meeting and appropriate modifications or 
advancements are indicated for the next week's objectives (Form 
7) . 

This system of working on I.E. P. objectives with regular 
planning and evaluation continues through out the programming 
year. At year's end, the child is re-assessed with the complete 
assessment battery to determine overall programming effectiveness. 

One final note on the utilization of the V.P.A.S.: 
This system is one that can be used with great versatility. Mot 
only can it be used among many disciplines, it can also be used 
with ANY assessment battery. Even if strict administration 
procedures of a given test require adherence to it's own scoring 
scale, "double scoring" a child's performance with the V.P.A.S. 
scale can be done with a minimal of effort. The additional and 
functional information to be gained will certainly compensate for 
the effort. 
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HAi™:i iNSTiTirrE 

HAMPTOH, VlRGnflA 
Veekly Progresg Sumnary 



Form 1 



Goal 

Iv\it. ^Ila. t^-i- >. & 


Hond&y 

7 


A A J a*« 

T 

1 




Thursday 

s 


Friday 
1 


OutCoae 

ItMa. C^m. 

VT% itnCW WiMJ 




A. 






3 


•J 


▼•WftT^ Ci^C^ Jl 




( 


L 


1 




1 








5 


5" 










B 


S" 


■ 




T 

1 






1 


4 


7 




7 


MS- WUvKC «^ 
foe*- HScctta* 


vmWam^ £u#> 


3 


S" 


5 


3 








1 






ri 
( 


7 


ifrKt or 

& VtV«^^tVS Aft 

<f<cif \«4 •fr»M ae'V 




b 


b 








(Iwft^'.v^uc- Ob$t<. pert* 




3 


3 


3^ 


3 




eovNt'VHac* cu.e VMV\ 








1 








4 




1 
I 
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